Eric Graves Memorial Junior High School


In order to meet the needs of all our students at Eric Graves Memorial Junior High School, we are committed to providing the best educational opportunities for all learners. We serve a diverse student population that has a wide range of abilities. It is only with total commitment and good communication among all stake holders can we maximize student learning.

Because every student can learn, we believe that:

· All students should be given the best educational opportunities to learn and succeed

· Student success depends upon the collaborative efforts of all those involved in the educational process. 

· Only through clear and effective communication between school and home, can students, teachers and parents/guardians work together to maximize student learning.

· Evaluation and assessment of all students must be fair, consistent and structured to promote a supportive learning environment.

The purpose of this plan is to inform the school community of the assessment, evaluation process and the methods used to communicate student learning at Eric Graves Memorial Junior High School.

Introduction

	Grading and reporting on student learning is part of a process that begins with and includes: 

• helping students to understand what is expected of them 

• engaging students in monitoring their way towards success 

• involving students in collecting and presenting evidence of their learning 

In this way, reporting becomes part of a dynamic and connected process in a balanced assessment and evaluation system. This system encourages, supports, and is predicated upon the involvement of student voice and engagement.


What is Assessment?

	It is a method for analyzing and describing student learning outcomes and informing teaching practices for next steps in student learning. 

Many assessments are not just tests. For students, a reading miscue analysis is an assessment, a direct observation of student skills/knowledge can be an assessment, and a student conference can be an assessment. For programs, an interview can be an assessment, and good assessment requires feedback to those who are being assessed so that they can use that information to make improvements. 

Assessment focuses on learning, teaching and outcomes. It provides information to improve learning and teaching. Assessment is an interactive process between students and teachers that informs teachers where students are in the process of learning. The information is used by teachers to make changes in the learning environment, and is shared with students to assist them in improving their learning and developing skills. 
A good assessment program requires a variety of assessment instruments each one designed to discover unique aspects of student learning outcomes and achievement of program objectives. Assessment is an ongoing process aimed at understanding and improving student learning. 


Glossary of Assessment Terms
	Assessment is the process of collecting evidence of what a student knows and is able to do in order to guide instruction and developing the skills of life-long learning. This is done through observing students, collecting products, and talking with students. This is also referred to as assessment for learning. Assessment occurs during the teaching and learning process and is intended to show growth over time and to inform teaching and learning. 

Evaluation is the process of examining all the assessment data about a students’ learning and then making professional judgment about individual performance at the conclusion of the activity, a unit of study, a term or final grade for report cards. Evaluation determines the extent to which learning occurs, also referred to as summative assessment or assessment of learning.

What is the difference between Assessment and Evaluation? 
Evaluation is the process of analyzing, reflecting upon, and summarizing assessment information, making judgments and/or decisions based on the information collected. Evaluation focuses on grades and may reflect classroom components other than course content and mastery level. This usually involves a summative assessment and is recorded as a mark or grade. 

Assessment is reviewing, collecting, and is generally more formative. It affects change in teaching practice. It focuses more on student learning and opportunities for practice.

Criteria are descriptions of what is expected from students in terms of their work or learning. Criteria help students focus on what is important and go beyond the requirement of a specific project. 

Descriptive Feedback is specific information in the form of written comments or conversations that help the learner understand what he or she needs to do in order to improve. 

Self – Assessment is the process of students observing their learning and collecting evidence of what they know and are able to do. This enables them to reflect - think about - their own learning and take appropriate next steps in their learning. Students that self-assess become reflective learners, knowing both their strengths and challenges as a learner. 

Expected Learning Outcomes are the goal statements prescribed by the Department of Education that indicate what teachers are required to teach and students are expected to know and be able to do for each grade level and program/course. These goal statements are the general and specific outcomes that make up the written curriculum. 

Curriculum Alignment is the matching of the assessments and teaching methods with the intended taught curriculum from The Department of Education. 

Promotion indicates that the student has satisfied the program requirements and met the outcomes for that grade or course. The student will advance to the next higher grade.

Placement indicates that the student has not satisfied the program requirements or met the outcomes required for that grade, but has been placed in the next grade based on the decision made by the school in the best interests of the student.4


Assessment and Evaluation
The purpose of assessment is to improve student learning. Teachers assess student learning to check mastery and understanding. Assessments inform instruction and design of the curriculum. All assessments contribute to the summative evaluation at the end of the marking period, documenting how well students “understand and apply the learning Outcome(s)” in given skills/knowledge of the program. 

Teachers use a variety of strategies gather information about student achievement. No one source is necessarily better than another. Each strategy can provide useful and different information about student achievement. The most accurate profile of student achievement is based on findings gathered from assessing student performance in a variety of contexts. Teachers utilize, but are not limited to, the following methods of assessment:

	Category 
	Strategy/Method 
	Information Provided 

	Tests/Quizzes/End of the Year Assessment 
	*Multiple Choice 

*True/False 

*Short Answer 

*Matching 

*Extended Response 
	recall, recognition, memorization, problem solving process, content mastery pre and post test of knowledge 

	Learning Logs 
	*Reflective Journals 

*Personal Response Journals 

*Portfolio 

*Self/Peer Assessment 
	personal connections, connection to concepts in literature, understanding of story elements, personal experience, goal setting, background knowledge, written ability 

	Observations 
	*Anecdotal Records 

*Conferences 

*Checklists 
	social skills and behaviors, immediate evaluation and feedback of learning, teamwork, attitude, oral language skills, listening skills, leadership skills, respect, levels of understanding 

	Performance Tasks 
	*Demonstrations 

*Labs 

*Presentations 

*Technological Productions 
	creativity, end product, public speaking, group work, organizational skills, real life application, reasoning skills 

	Projects 
	*Models 

*Experiments 

*Surveys 

*Scrapbooks 
	knowledge, planning, research skills, organization, perseverance, cooperation 

	Written Language 
	*Essays 

*Research Papers 

*Journals 

*Stories 

*Articles 

*Story Boards 
	comprehension, following directions, writing skills, expression, vocabulary, style, understanding of different writing structures/genres, research skills, evaluation 

	Oral Language 
	*Debate 

*Interviews 

*Questions/Responses 

*Teaching a Lesson 

*Games 

*Reader’s Theatre 

*Class Discussions/ 

*Critique Process 
	comprehension, paraphrasing, speaking and listening skills, reasoning, perspective, organization, decision making skills, attitude, memorization, confidence, articulation 

	Visual Communication 
	*Illustrations 

*Story Boards 

*Collages 

*Maps 

*Dioramas 
	comprehension, organization, creativity, depth of conceptualization, application of knowledge and skills, equipment use, decision making


Report Cards
	Using Gradebook to Support Assessment, Evaluation and Reporting 
Throughout the teaching term, the primary focus of classroom assessment is to promote student learning. To facilitate this, formative assessment strategies are used before, during and after instruction to help teachers be more responsive to student needs in their instruction, to inform students on where they are in relation to the learning targets and to give valuable descriptive feedback to students on how to make improvements. This type of assessment also informs teacher practice. At the end of a unit or period of learning, more summative types of assessment strategies are used to gather evidence of student achievement at that point in time.

At the end of a unit or period of learning, teachers pause and reflect on the evidence of student learning collected to make an evaluative, summative judgment on where each student is in their learning at that point in time. Teachers use multiple sources of evidence, collected in a variety of ways, to look at most recent work and trends in student learning over time to make a professional judgment of a student’s grade. 

PowerTeacher Gradebook has the ability to tabulate student evidence of learning into more summative evidence for reporting purposes. Rubric scores for each outcome/learning target can be summarized by the following setting options: most recent (teachers can select how many rubric scores are to be included in the tabulation and each can be weighted in terms of their significance in the summary score); mean, median, mode and highest. Most recent is the default setting and the recommended setting in most cases. Teachers can always exercise professional judgment and override the tabulated summary score if the evidence suggests otherwise.

Understanding Your Child’s Report Card 

Continuous Terms 
As of September 2018 in HRCE, reporting terms in grades 7-9 shifted from being separate terms to continuous terms.  This aligns with the ongoing nature of students learning, the ongoing development of skills students use when they learn (communication, critical thinking, problem solving, etc.), and the method of reporting in grades 10-12.  

Traditionally in 7-9 teachers have reported on student progress at the end of each term considering only the evidence of student learning gathered within that term.  With continuous terms, reporting will now be a pause and reflect to summarize learning to date since September, based on trends over time and more recent evidence of student learning.  For example, the first reporting period will be based on evidence from September to November and the second reporting period will be based on evidence from September to March.
Purpose of the Report Card
The purpose of a report card is to provide a student’s parent(s) or guardian(s) with a summary of how well a student understands what is being taught, and the level of academic achievement and social development. Report cards should be used in addition to other forms of communication between the home and school such as the Student-Parent Portal, parent-teacher meetings, newsletters, homework pages, websites, ongoing assessment through students feedback/communication, e-mails... 

Report cards for grades 7 – 9 have four parts: 

1. Attendance - Reports the number of days the student has absent from school. Teachers monitor student attendance daily using PowerSchool and include the information in report cards. 

2. Learner Profile - Reports on the social development and work habits using codes that show how often they are displayed over the reporting period. The codes are assigned based on the grade level expectations for social development and work habits:

o C – Consistently 

o U – Usually 

o S – Sometimes 

o R – Rarely 

o N/A – Not applicable 

3. Course Comments – A short summary of what the student has learned, which includes: 

o Strengths (areas of the curriculum where your child is having success); 

o Learning needs (areas of the curriculum where your child is still developing);and 

o Suggestions to support further learning. 

Please note that for each grade teachers are given an allotted number of characters for each course that includes spaces. Teachers are given 800 characters for English Language Arts and Mathematics.  The remaining courses only allow for 400 characters.

4. Grades - Grades represent academic achievement only. Although social development and work habits impact student achievement, they are reported in the Learner Profile. Grades are based on the evidence of student learning and understanding the curriculum concepts and skills taught in the classroom. Evidence is collected over time in a variety of ways, including work products, conversations and observations. 

Teachers in Grades 7-9 will use the same grades and descriptors. 

90-100% - Demonstrates excellent understanding and application of concepts and skills in relation to the learning outcomes. 

80-89%   - Demonstrates very good understanding and application of concepts and skills in relation to the learning outcomes. 

70-79%   - Demonstrates good understanding and application of concepts and skills in relation to the learning outcomes. 

60-69%   - Demonstrates satisfactory understanding and application of concepts and skills in relation to the learning outcomes. 

50-59%   - Demonstrates limited understanding and application of concepts and skills in relation to the learning outcomes. 

Below 50% - Has not met minimum requirements of the course 
INS - Insufficient evidence to determine a grade 

IP - In progress until all components of the course are completed. 

NA- Not applicable at this time. (Used only for reporting in strands in Mathematics grades 7 & 8) 

For grades 7-8, in English Language Arts and Mathematics students will continue to receive a grade for each major area of the curriculum (known as strands). 

• In English Language Arts the major strands are: Speaking and Listening, Reading and Viewing, and Writing and other Ways of Representing. 

• In Mathematics, the major strands are: Number (Number sense and Operation sense), Patterns and Relations, Measurement, Geometry, and Data Management and Probability.  

Teachers’ communication plans and year plan/course outline will give you information on course outcomes, and assessment and evaluation processes that the teacher uses.


Department of Education: Achievement Levels
	Level 4 
	An in-depth knowledge and understanding of content and concepts. Able to extend the application of related skills to a variety of contexts. 

	Level 3+
	Competent +

	Level 3 
	Competent knowledge and understanding of content and concepts. Appropriate application of the related skills. 

	Level 2+
	Developing +

	Level 2 
	Developing knowledge and understanding of content and concepts. Developing in the application of the related skills. 

	Limited 1+
	Limited +

	Level 1 
	Limited knowledge and understanding of content and concepts. Limited application of related skills. 


Identification, Assessment, Referral and Program Planning For Students with Support
	EGMJH is committed to supporting the learning needs of all students. As part of this commitment, the school has established a process for the identification, assessment and program planning for students who may need support in meeting their curriculum outcomes and goals. The parents/guardians play a key participatory role throughout this entire process. This process follows the guidelines set out by the Provincial Department of Education and Early Childhood Development (EECD). This is in keeping with the Halifax Regional Centre for Education’s (HRCE) Special Education Policy and Procedures. Parents and guardians who wish to read the Special Education Policy Manual or the HRCE’s policy and procedures should either contact the school or visit the relevant websites:

EECD: http://www.ednet.ns.ca/educ/program/ssvcs/specialed.html
HRCE: www.hrce.ca:8080.board.policy.index.html
Identification of students who may require support: Classroom teachers, resource teachers, parents and students may initiate and/or assist in identifying students and providing relevant assessment information. When formal individual assessments seem needed, they will be conducted by qualified personnel and will be undertaken only after parents/guardians have given written informed consent. 

Program Adaptations: Classroom teachers will explore a variety of adaptations which take into account the actual characteristics of the learner and are appropriate to his/her needs, age, and level of educational achievement. These adaptations and their effectiveness in assisting students in meeting outcomes will be recorded and the information communicated to parents/guardians on the Programming Adaptations Form. 

Program Planning Team: If the classroom teacher(s) requires further support to meet the needs of a student, the teacher(s) will contact the Teacher Support Team (formerly School Planning Team) and a Program Planning Team will be developed. The team members include the principal or vice-principal, the teachers involved, the parents/guardians, and the student, when appropriate. Parents’/guardians’ participation is essential at this stage. It is also through the meeting of the Program Planning Team that a decision is made on whether an Individual Program Plan is needed for the student. 

Individual Program Plan: The development and implementation of an Individual Program Plan (IPP) follows a process suggested by the EECD. Parents/guardians who have been involved in the stages outlined above will, in the course of those activities, have been informed regarding "next steps" as appropriate. When possible, students will be involved in the process, practices and procedures of their assessment and evaluation. 

The HRCE Special Education Policy and the supporting documents will guide the use of alternative procedures for collecting information about student learning.  

Qualified HRCE personnel will conduct formal individual assessments of students only after obtaining informed written consent from parents/guardians.


Self - Advocacy and Student Ownership for Learning

	When students are self-advocates they are able to: 

• Describe their own strengths and challenges 

• Set their own goals and create plans to meet them 

• Know when to ask for help 

• Make decisions and then take responsibility to deal with the consequences of these decisions 

Students at Eric Graves Memorial Junior High are expected to take ownership for their learning and ask for the things they need such as an extension on a deadline due to illness or notes from a class missed due to participation on a school team. Similarly, a student is encouraged to ask for the assistive technology that has been identified on an Adaptation form during an assessment if it is not initially provided. Students are also encouraged to follow through with strategies suggested by their teacher such as attending support times offered at lunch or after school, peer tutoring sessions or utilizing a tracker to assist with homework.


Communication with Parents/Guardians

	At Eric Graves, we truly value all parent/guardian involvement in their child’s learning and school functions/activities. Communication is a high priority between staff and the home of our students. We provide many opportunities for this to occur, including on line access of the Student-Parent Portal, regular school reporting periods (3 per year), parent/teacher interviews (2 per year), our school web site, teacher web sites, e-mails, and  newsletters. In the past, we sent home paper copies of the newsletters. This year we will post our newsletter on the EGMJH website, which will eliminate paper use. 

Our school web site will be the main communication site where students and parents will find a school calendar, daily announcements, class schedules, functions/events, activities and important dates to keep people informed and involved. We also have School Messenger, where an email be made to all of our families regarding important communication items


School Calendar for Communicating Assessment and Evaluation
	The 2020-21 school year will be divided into three reporting periods, each of which concludes with a formal progress report. Students will receive report cards as follows:  

Reporting Period 1
November 26th, 2020



Reporting Period 2
April 1st, 2021



Reporting Period 3
June 30th, 2021 


Calendar for Communicating Student Learning 2019-20
September   
8

First Day of Classes



24  

Curriculum Night, (Digital)


25

School-Based PD Day – No students present

October     
12

Thanksgiving Day, No School
November     
11

Remembrance Day, No School



20

Assessment and Evaluation Day

26

Report Cards go Home
December     
2

Parent/Teacher Interviews– 6:00 - 8:00 p.m.
3

School - Based PD – a.m; Parent/Teacher Interviews, 1:00 - 3:00
22

Last Day of Classes for Students

January

4

School Re-opens

February       
1

Registrations begins for 2020-21


15 

Edward Francis Arab Day (no classes)

March          
15-19

March Break – No Students / No Classes 


24 

Assessment and Evaluation Day – No students

April 

2

Good Friday – No Classes

5

Easter Monday, No School
1

Report Cards go Home

7

Parent/Guardian Conferences with Teachers 
 6:00-8:00 pm
8 

School Based PD –a.m. – No students present
8

Parent/Guardian Conferences with Teachers 
 1:00-3:00 pm
May             
21

School Based PD, No Students / No Classes 



24

Victoria Day, No School


TBA

Grade 8 Literacy and Math Assessments 


TBA

Grade 9 Prince Andrew High, Student Orientation

June               
21-23

Grade 9 Exams


29

Assessment Day, No Students / No Classes

30

Final Term Report Cards & Last Day of School

Provincial Homework Policy
	The EECD’s Action Plan for Education 2015 identified a number of key areas where they wanted to establish clear and consistent guidelines throughout the province.  One such area is homework and its purpose for improving student achievement.  This September the EECD introduced its Provincial Homework Policy.  This has been rolled out into all schools and is in effect immediately.  This policy can be found at: https://www.ednet.ns.ca/
Note: At Eric Graves will recognize the value of homework, but given we are in a pandemic, we are temporarily putting a hold on day to day homework.  The reason for this is to minimize the amount of materials going back and forth from home to school.  Long term projects will still be an expectation for at home work and students are encouraged to read for at least 30 minutes every evening.


Parental Concerns Protocol

	“The Halifax Regional Centre for Education is committed to addressing parent concerns in an efficient and respectful manner. Every reasonable effort will be made to resolve issues brought to the attention of the HRCE and its professional staff.” 

If you have a question or concern regarding your child, the channel of communication begins with your child’s teacher. Concerns related to classroom issues should always be addressed with the teacher first. 

If the issue remains unresolved, it should then be directed to the principal. Should the matter not be resolved by this communication, please refer to the “Parental Concern Form”. 

Parent concerns related to school administration issues should be addressed with the school principal. If the issue remains unresolved, the parent may direct the concern to the School Administration Supervisor. 

If after addressing the concern at the school site and with a School Administration Supervisor the issue remains unresolved, the parent has the option to complete the Parent Concern Reporting Form and forward it to the Director-School Administration.

Where the parent is dissatisfied with the response of the principal and subsequently the School Administration Department, The Parent Concern Protocol Policy, following a systematic process, provides the parent the opportunity to appeal in writing to the Superintendent. 

The Parent Concern Reporting Form may be used, at the request of the parent, when all attempts to resolve the concern at the school have not been successful.


Review of the School Communication Plan
	The School Communication Plan will be reviewed and amended as needed by the principal after consulting with staff and the School Advisory Council on a yearly basis. This review will take place in conjunction with the updating of any the Student Success Plan. (1-4 Year)


School Plan for Communicating Student Learning 2020-21








